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What do you read and write? 
 



“You cannot not mean genres” (Martin) 
 



Agenda 
• Approaches to genre-based pedagogy 
• Identifying and analyzing genres 
• Building a mini-corpus 
• Tools for analyzing corpora 
• Collaborative writing 
• Q&A; classroom applications 



Genre (1): English for Academic Purposes 
• EAP is concerned with  

 
• identifying the academic communication needs of students and others in academia 

 
• understanding academic genres 

 
  disciplinary context and variation 
  communicative purpose 
  fluidity and complexity 
  networks or chains 
  the process of knowledge construction 

 
• fitting our understanding of genres with the communication needs of students to 

create course or workshop content 
 

• supporting students’ development of genre awareness and their transfer of learning 
from the EAP classroom to their own communication contexts 

 
 

  
 



Genre (2): The “Sydney School” 
• Systemic Functional Linguistics (Halliday, 1994) 
• Social semiotic (Martin, 2009) 
• Genres & stages (Rose & Martin, 2012) 

 
 Genre Purpose Stages 

Anecdote Relate an important event Orientation ^ 
Remarkable event ^ 
Reaction 

Challenge Argue against a point of view Background ^  
Position challenged ^  
Rebuttal of sub-arguments 
and supporting evidence ^ 
Overall position/argument 

Psst …. these slides & a 
bibliography are online at 

http://nigelteacher.wordpress.com 



What do they have in common? 

 “  Genre pedagogies insist that instead of  
  addressing grammar at the end of the writing 
process as an extemporized solution to learners’ writing 
difficulties, teachers should ensure that students possess 
this central resources for constructing meanings from the 
outset. Students should have clear guidelines for how to 
construct the different kinds of texts they have to write.”  
 
(Hyland, 2004, p. 21) 
 
 



Feak & Swales, Creating 
Contexts (2011) 



Teaching Contexts 

 
• Intensive English 
Program 

• Pre-matriculation 
• Most graduate students 
are pre-MBA 

• 8-week sessions, 2 
classes a day, 5 days a 
week 

• Required courses 
 
 

 
• Regular credit-bearing 

courses 
• Enrolled students only 

 

• As of Fall 2013, 
graduate students only 

• Full semester classes 
1or more times per 
week 

• Self-selection of courses 

 





Identifying Genres 
 



Email 1  
October 3, 2012 
 
Dear Nigel, 
 
Congratulations! Your proposal, number 255199, titled, "Teaching the Genres of Graduate Writing," has been accepted 
for the TESOL 2013 (http://www.tesol.org/convention2013) convention program, held on 20-23 March 2013 in Dallas, 
Texas USA. Being accepted is quite an accomplishment; the acceptance rate was only 26%. Your proposal was among 
the best of the best.  
 
We invite you to attend the convention and present your session on 3/22/2013 […]. If you have co-presenters, please 
notify them as soon as possible. To ensure that your presentation is of the highest professional quality, please read the 
following information carefully. It will tell you what to do next. 
 
Your Session in the Program Book: You will have until 5 pm EST, Wednesday, 31 October 2012, to make any 
necessary changes […] 
 
To present at the TESOL convention, you must register. Visit the TESOL convention website […] 
 
Once again, congratulations! TESOL 2013 (http://www.tesol.org/convention2013) promises to be a stimulating and 
enriching opportunity for personal and professional development. We hope to see you and your colleagues in Dallas. 
 
Sincerely, 
 
Kate Mastruserio Reynolds, Convention Program Chair                           
Julia Austin, Convention Program Associate Chair                                   
John Schmidt, Convention Program Associate Chair                               
Jane Rich, Convention Program Associate Chair 
 

http://www.tesol.org/convention2013
http://www.tesol.org/convention2013


Email 2 
October 3, 2012 
 
Dear Nigel, 
 
Thank you for submitting proposal number 255211, titled “….," for the 2013 TESOL International Convention & English 
Language Expo (http://www.tesol.org/convention2013) to be held 20-23 March in Dallas, Texas, USA. 
 
As in previous years, TESOL professionals submitted far more proposals for Dallas than we could possibly accept. The 
acceptance rate this year was only 26%, and we regret to inform you that your proposal was not among those selected. 
 
The proposal selection process includes a blind review, and each proposal is read by at least three reviewers who 
score the proposal based on set criteria. Another determining factor in the selection process is whether or not the topic 
suits the interest section to which it was submitted. The best proposals for a balanced program are then accepted to fill 
the interest section’s designated number of session slots. To find out your score and to read the reviewers' comments, 
please do the following […] 
 
In Dallas, TESOL will host a special session titled "How to Write a Successful Proposal," […]. After you have read the 
comments and/or attended the special session, we encourage you to submit a proposal for the TESOL 2014 
convention. 
 
We hope that you will still be able to join us in Dallas for the exciting TESOL International Convention & English 
Language Expo […] 
 
You can expect to receive periodic updates and reminders about the convention via email in the coming months. Please 
continue to check the convention website (http://www.tesol.org/convention2013) for updates as well. Again, we 
appreciate your interest in TESOL 2013. 
 
Sincerely, 
 

                                
                                    
                                        
      

http://www.tesol.org/convention2013
http://www.tesol.org/convention2013


What graduate students really need 
In our expert opinion a student may need 
  

• a basic introduction to academic grammar, vocabulary and writing 

 
But these same students may need 

 
• familiarity with the writing of a proposal, a book review, or a 

systematic literature review 
 

 



What does this 3rd year PhD business 
student need? 
 Experiential product model- modeling approach 
 
As discussed briefly in the introduction, prior research on experiential product has shown the 
peculiar characteristic in product choice or evaluation, compared to the utilitarian product. We 
highlight the previous findings by organizing into three broad categories. 
 
First, there are papers which incorporate the emotion factors in the model framework. In 
modeling the demand for experiential products, Fowder, Kadiyali, and Narayan (2009) propose 
utilizing the emotional product attributes, which are obtained by analyzing the keywords in the 
movie review. It is verified that consumers have preference over experiencing mixed emotion in 
the movie. Also, incorporating emotional factors improve the predictive power for market share 
of US movie industry. Neelamegham and Jain(1999) also incorporated the psychological 
factors in the multi-stage movie choice model, and find that consumers tend to rely more on 
their feeling and emotional expectations in making movie choice. 
 
Second, there is an effort to capture unobservable attribute in an experiential product. Although 
there may be observed attributes in the experiential products, such as genre and rating in the 
movie case, neglecting the portion of attributes that are not quantifiable will lower the model’s 
predictive power. (Chung and Rao 2010) Chung and Rao (2010) focus on the fact that the 
attributes in the experiential product are unobservable. Authors propose the virtual expert 
model, where unobservable product attributes are estimated by using other sources of data, 
such as online consumer ratings for internet recommendation services (stated preference data) 
or offline consumer viewership data for movies (revealed preference data). These 
supplementary data reveal how the virtual experts, who represent groups of homogeneous 
consumers, evaluated the pre-experienced product.  

 



What graduate students really need 
 
Students may also need to 
 
• reconcile what they have learned about writing in the past 

with what they are expected to do to be successful writers 
 
• unlearn “rules” and abandon strategies that do not serve 

them well 
 
Students have a lot of interference or noise from the past.  



What graduate students really need 
 

Should an introduction grab the reader’s attention in order for a 
paper to be successful? 

 
Thomas Hobbes in Leviathan and T.M. Malthus in An Essay on the 
Principle of Population share similar views on what drives 
individuals, yet they have very different visions of how the state 
should be organized. This essay will first examine the assumptions 
of both men on the innate characteristics of individuals and the 
ideal organization of the state. It will then explore the ways in 
which Hobbes and Malthus are similar and different in their 
assumptions, and will conclude with a discussion of why two 
individuals with such similar micro-ontological assumptions came 
to such different conclusions about the organization of the state. 
 



What graduate students really need 
 
In recent years, there has been an emerging demand for 
robust face recognition algorithms that are able to deal with 
real-world face images. This is largely due to two factors . . .  
 
Gang Hua, Ming-Hsuan Yang, Erik Learned-Miller, Yi Ma, Matthew Turk, David J. Kriegman, Thomas S. 

Huang, "Introduction to the Special Section on Real-World Face Recognition," IEEE Transactions on 
Pattern Analysis and Machine Intelligence, vol. 33, no. 10, pp. 1921-1924, October, 2011  

 

 



What graduate students really need 
Task Social sciences/ 

humanities/arts (SS/H/A) 
Sciences/math/ 
engineering (S/M/E) 

Chi-square value 

N=103 % N=97 % χ2 

Library research 
paper 

55 53 19 20 24.50* 

Article/Book review 30 29 5 5 19.89* 

Report on an 
experiment/project 

21 20 18 19 0.11 

Plan/Proposal 21 20 3 3 14.34* 

Case study 18 17 5 5 7.45* 

Summary/Abstract 17 17 5 5 6.57* 

Essay 13 13 1 1 10.31* 

Journal article 11 11 3 2 4.42* 

Unstructured writing 13 13 2 2 8.03* 

Annotated 
bibliography 

7 7 1 1 4.32* 

Miscellaneous 3 2 0 0 2.87 



What graduate students really need 



What graduate students really need 
• Do we target the students’ needs in terms of proficiency? 

 
• Or in terms of genre? 

 
• How can we do both? 



Building a mini corpus 
 
TASK 
Put together a small .txt reference collection (i.e. a corpus) 
of 5-15 examples of introductions from one or more 
journals in your area. Be sure that you collect research 
articles for this assignment (i.e. no book reviews, review 
papers, case reports or editorials). This corpus will allow 
you to compare data and texts we present in this volume 
with those that are most relevant to you. The more texts 
you compile, the better. 

 
Compleat Lexical Tutor 



 
TASK 
Put together a small .txt reference collection (i.e. a corpus) 
of 5-15 examples of introductions from one or more 
journals in your area. Be sure that you collect research 
articles for this assignment (i.e. no book reviews, review 
papers, case reports or editorials). This corpus will allow 
you to compare data and texts we present in this volume 
with those that are most relevant to you. The more texts 
you compile, the better. 

 
 



NUMBER  ET  LUTS  

OF  CELLS  NUMBER. 

AND  AL  THESE  

THE  AS  THIS  

NUMBER CLINICAL  TISSUE  

IN  WAS  SYMPTOMS  

TO  FROM  AN  

A  MEN  ON  

WITH  ARE  PATIENTS  

BPH  CXCLNUMBER  URINARY  

FOR  PROSTATIC  HAVE  

OR  AT  TISSUES  

PROSTATE LEVELS  TREATMENT  

BY  IL  TGF  



(1) stroma  (26) basal  
(2) fibroblast  (27) cytokine  
(3) prostate  (28) autocrine  
(4) collagen  (29) urethra  
(5) hyperplasia  (30) postmortem  
(6) dysfunction  (31) adrenergic  
(7) fibrosis  (32) androgen  
(8) modulus  (33) agonist  
(9) fibroid  (34) weight  
(10) phenotype  (35) vasectomy  
(11) lymphocyte  (36) tract  
(12) epithelial  (37) arbour  
(13) epidemiology  (38) contractile  
(14) antigen  (39) sensitize  
(15) autoimmune  (40) senescence  
(16) urology  (41) overgrowth  
(17) exogenous  (42) hypertrophy  
(18) extracellular  (43) affinity  
(19) nickel  (44) monoclonal  
(20) systolic  (45) actin  
(21) benign  (46) viscoelastic  
(22) placebo  (47) anticholinergic  
(23) hypertension  (48) leucocyte  
(24) assay  (49) epithelium  
(25) elastin  (50) remodel  



Using a Mini-Corpus: Student Analysis 
When we look at both lists we can see that there are some similarities among 
them, but they serve a very different purpose. From the FREQUENCY list we 
can get the idea of what all this papers are about. We can pick up terms like 
“men”, “prostate”, “patients”, “urinary” and “symptoms” that allows us to 
clearly see that this set of publications are probably about prostate health and 
urinary problems in men. However, when we look at the KEYWORDS list we 
don’t get such a clear idea. When we look a the terms in this list, although we 
can pick up words like “prostate” and “dysfunction”, the actual topic of these 
papers together is not very clear. The terms are too technical for a narrow 
approximation of their topics. 
  
In comparison to my own writing, my writing leans more towards the 
“FREQUENCY” list. This is because I have decided to use terms that are not 
very technical, except in the case where there use is inevitable. Such 
examples of these inevitable technical words are “hypertrophy” and 
“hyperplasia”, because there are no synonyms for these terms. By comparing 
my writing to these lists I would conclude that my writing is targeting an 
audience with a general health knowledge, but that it’s not necessarily 
technically involved with health-related research. 

 



Using online corpora: MICUSP 
• http://micusp.elicorpora.info/ 
•   
• MICUSP: Michigan Corpus of Upper-level Student Papers 
 
• around 830 papers (roughly 2.6 million words)  

 
• different types (e.g. essays, reports, response papers) 
• 16 disciplines within four academic divisions (Humanities and Arts, Social Sciences, 

Biological and Health Sciences, and Physical Sciences).  
 

• All papers written by final year undergraduate and graduate students who obtained an A 
grade for their paper. 
 

• Each of the papers has been marked up in XML and maintains the structural divisions 
(sections, headings, paragraphs) of the original paper.  
 

• A file header for each MICUSP file includes, among other things, information about the 
discipline and the student’s level, native-speaker status, and sex,  
 

• possible to carry out customized searches in subsections of the corpus, e.g. only in Biology 
papers written by native-speaker final year undergraduate students. 
 





Using online corpora: COCA 
• Mark Davies 
• www.americancorpus.org 
• Academic / news / 

magazines / fiction / 
spoken English 

• Take the tour! 
• Frequencies 
• Register 
• Collocations 

http://www.americancorpus.org/


[BLANK] a conference  [ACAD] 
• Be 
• Attend 
• Hold 
• Present 
• Organize 
• Convene 

 



[???] a conference  [ACAD] 



 



This …. ? 
• “Being accepted is quite an accomplishment; the 

acceptance rate was only 26%.” 
• Cf “This is quite an accomplishment since …” 

 
 
 
 

• Or should I write “That is quite an accomplishment …” 
 

 



Combining Genre and Corpus: Cover Letters 
Dear Recruitment Committee: 
I am applying with great interest for the position of Assistant Professor 
in Management Information Systems. I am a doctoral candidate at 
Ross School of Business, University of Michigan working on a 
dissertation under the direction of Prof. M.S. Krishnan. I plan to defend 
my proposal by this October and anticipate fulfilling all of the degree 
requirements by May 2011.  
 
My research interests broadly center on two areas – IT value and 
information economics. With respect to IT value, I am primarily 
studying “IT value in the public sector and governments,” a research 
issue that I believe is very significant but has not been paid much 
attention to in the IS discipline. I am interested in discovering whether 
and how IT investments improve government administration and 
create value to citizens. With this topic, I have two working papers that 
constitute the dissertation chapters – one that is currently under review 
at Information Systems Research and the other, a single-authored 
work, which is conditionally accepted for presentation at ICIS 2010 in 
the Breakthrough Ideas track.  
 
In my research projects in information economics, I am working on the 
problem of pricing and bundling of online services such as online 
games and online communities. Drawing upon the industrial 
organization theories in network externalities and bundling, I authored 
two theoretical papers, one of which is submitted to ISR for the 2nd 
round review and has been presented at ICIS, WISE, and several 
research seminars, as listed in my CV.  

Greeting 
 Intent of the letter 
Self Introduction  
  
 
  
Background—
demonstration of 
competence and fit to 
the posted position 
  
  
  
  
Additional relevant 
experience related to 
the posted 
requirements 
  
  
  
  



Teaching is an indispensable part of my academic career. From 
my teaching experience here in Michigan, I discovered my 
pedagogical mission – to convince business school students that 
information technology is must-have knowledge for their career. 
Tightly integrated with my research, my teaching will emphasize 
the pivotal roles of IT in transforming not only businesses but 
governments and society at large. My teaching interests include IS 
Planning and Management, IS Audit and Control, and IS and 
Business Strategy. I am also able to teach Programming, 
Database Management, Software Analysis and Design, as 
vouched by my master thesis on Web site development as well as 
professional experiences as a software developer for multiple 
years. 
 
I have no doubt that UNLV is the perfect place for me to achieve 
excellences in research and teaching. I have enclosed my CV 
including a list of publications and references and would be happy 
to send you additional materials such as statements and working 
papers upon your request. I plan to attend INFORMS Annual 
Meeting, DSI Annual Meeting, and ICIS and will be available to 
meet with you there or elsewhere at your convenience. I thank you 
for your consideration, and I look forward to hearing from you.  
 
Sincerely, 
 

 
Additional 
experience related 
to the posting 
  
  
 
 
Appeal for an 
interview/future 
contact 
   
   
Close  



Combining Genre and Corpus: Cover Letters 

Can you say . . . ? Can you say . . . ? 
   
Should I talk about . . . ? 
  
1. How frequently do writers refer to their dissertations in their 

cover letters? 
  
a. 3-4 times 
b. 1 time 
c. about 2 times 
d. more than 4 times 
  
2. What do writers say about their dissertations?  

 



Combining Genre and Corpus: Cover Letters 

2. What do writers say about their dissertations? 
 
a. They bask in the glory of past achievement.  
b. They demonstrate how their dissertation is the 

foundation of a future research agenda. 
c. They establish a link between their dissertation work 

and the research interests of the department to which 
they are applying. 

 



Collaborative Writing  

Martin, 2009; adapted 
from Rothery, 1996 



 



Write a rejection letter to a job applicant 

•Structure of the genre: 
•Greeting 
•Preparation for the bad news 
•Rejection 
•Rationale 
•Next steps 
•Closing 

 



To Wrap Up 
This is how we (think you should) teach: 
 
• Identify the genres 
• Analyze the genres 
• Focus on the language of the genres 
• Practice the genres 
• Connect the genres 



Questions? 
• How can you apply these ideas to your classroom? 
• Questions? Comments? Suggestions? 

 
 
 
 
 

Meet Chris and Nigel after this presentation (2:45-3:45pm) 
at the University of Michigan Press booth in the Exhibitors’ 
Hall to talk more about graduate writing, genre, and 
teaching materials. 



Contact Us 
Nigel Caplan   nacaplan@udel.edu 
University of Delaware 
Christine Feak   cfeak@umich.edu 
University of Michigan 

 
Handouts & references: 
http://nigelteacher.wordpress.com/tesol2013 

 
 
Meet Chris and Nigel after this presentation (2:45-3:45pm) at 
the University of Michigan Press booth in the Exhibitors’ 
Hall to talk more about graduate writing, genre, and teaching 
materials. 

 

http://nigelteacher.wordpress.com/tesol2013
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